
 

 

European School Luxembourg II: Report on survey for parents on educational support April 2017 

 

On 27th March 2017 APEEEL2 launched a survey among all parents of the European School Luxembourg II 
whose children had received some form of educational support during their school career. The aim of this 
survey was to be able to offer a true picture of how parents experience educational support to the inspectors 
visiting the school for the first evaluation of the implementation of the new Educational Support Policy that 
came into force in 2013. 

The survey ran until April 20th and collected an unexpectedly high number of 134 responses, showing as well 
the big interest from parents for this topic. 

Of these 20 answers came from parents with children in the nursery cycle, 61 in the primary cycle, 42 in 
secondary S1 to S5 and 9 in secondary S6/S7. We also received two responses from parents whose 
children are no longer at the European School 

As APEEEL2 we get often involved in cases involving educational support when there are concerns or 
problems with the school. With this survey we wanted to collect not only the negative but also the positive 
opinions from parents, so that our feedback to the inspectors could not be interpreted as anecdotic or not 
sufficiently representative. 

Overall, all types of support considered, the parents expressed good satisfaction with the educational 
support provided, with 71% of parents being satisfied (44%) or very satisfied (27%). The parents who were 
unsatisfied or very unsatisfied were 22% (19% and 3% respectively). N.B. Remaining percentage is of 
parents who did not respond to the question or answered “I don’t know”. 

We will now look at how the satisfaction rate varies across cycles, types of support and language sections. 

During nursery cycle the satisfaction is very high, with only 2 responses out of 25 indicating dissatisfaction. 
To be noted that most pupils in nursery receive general or moderate support, with only one (of those 
surveyed) receiving ISA. As we pass to the primary cycle, the level of dissatisfaction sharply increases, with 
30% of parents expressing some level of dissatisfaction with educational support. This stays substantially 
stable in the secondary cycle, where 36 out of 51 responses (70%) were either satisfied (20) or very satisfied 
(16). 

When we look at types of support, the highest rate of satisfaction is with general support with 80%, followed 
by moderate 75% and intensive support 70%. The highest variations are however seen between language 
sections, with the most unsatisfied in the German and Czech sections (42% and 50% respectively) followed 
by English, Greek, Italian and Hungarian sections, with about one third of unsatisfied parents. The best 
performing seem to be the French and the Danish section where only 6% and 10% of parents respectively 
say they are not satisfied with the educational support. Also among SWALS the level of satisfaction is high, 
with only 65 of unsatisfied parents. 

To be noted that quite a few parents, 24 of them, were not sure what kind of support their children were 
receiving, and preferred to describe it in a free text. This might denote poor information of parents regarding 
the general educational support policy of the European Schools, subject that we will discuss later on. 

The satisfaction of 2/3 of parents and dissatisfaction of the remaining 1/3 is confirmed by the answers to the 
question “does your child receive all the support he/she needs in school?”, to which 42 out of 128 
respondents answered “no”. 

The reasons given for this answer are the following:  

- I made a request in September for extra support in Maths and English. We are now in almost 
April and I have only just managed to get her into an English support group, no news for Maths 

- It's very hard to catch up and sometimes support does not fit to the individual needs. 
- My child really struggles with maths. Her support group is too big I feel. I have never had any 



 

 

direct contact with the support teacher. I have merely seen her assessment of my child's work. I 
disagree with that assessment. I don’t think it has been recognised that without help my child is 
totally lost. I don’t know her support teachers background and she has never given me tips to 
help with learning, unlike last year (admittedly at my instigation) 

- Kids need support IN the classroom and not to be taken out of the classroom! If the teachers 
find the classes too big to be effective, then smaller classes should be created!  

- It would be advisable to receive more help in L2 ( French ) as this will be main language in 
secondary, thus reading+language problems might lead to slow progress in the first years of 
secondary 

- Eventually, we left school after 2 years with this teacher, as we were so upset and knew we 
need another learning system/teacher than this. 

- Les aménagements demandés à la fois par l'orthophoniste et le psychomotricien n'ont pas étés 
pris en compte. L'école nous a découragé de mettre en place ces aménagements, car elle 
estime que les résultats actuels (moyens) de notre fils sont suffisants; dès lors il paraît inutile à 
l'école de mettre en place des aménagements plus conséquents (cela contre l'avis des 
professionnels qui suivent notre fils).  

- Les professeurs n'adaptent pas forcément la longueur des tests (le nombre de questions 
supprimées surtout) pour les élèves ISA  

- I have answered no as I am not sure that my child is given the extra time he needs for tests. 
- Have seen no evidence of plan to achieve required level  
- we need specific support which is coordinated with the "Kannehelpdesk" or the therapy our 

child is in 
- He should benefit from more flexibility especially in written tests and final grades/comments that 

can be very severe. 
- There is no support for some subjects 
- teachers have asked whether we accept support in L1 and L3, but support hours never took 

place 
- L'essentiel du soutien est réalisé en dehors de l'école.  
- Until a month ago, there was a problem with one of the teachers since he bases his tests 

principally on notes and expected my daughter to be able to take notes as fast as the others. 
The language of his tests was also too difficult for my daughter. At the last meeting, he agreed 
to make sure that she has the necessary notes and understands which pages to study. For the 
tests, she will receive one page at the time (unfortunately with very difficult language) which 
helps her concentrate - AND IT WORKS!!! She got 8 on the test done shortly after!!! 

- We feel that while plans are made in the special education meetings and written in the report, 
there may in reality be few adaptations on a daily basis from our daughter's subject teachers.  
For example, our daughter would benefit from shortened "dictées" and spelling/grammar 
homework adapted for dyslexics, but it proved impossible to work closely with her French 
teacher or receive homework assignments in advance so that the documents could be 
prepared either at home or school (re-typed in larger font, highlighted, etc). Additionally, in 
several subjects she is marked down for spelling mistakes when the assignment simply 
requires a written response. A frequent task is also follow-up correction of mistakes on exams, 
which penalizes the dyslexic student in an unfair manner and wastes much time. General 
training about the education of special needs students should be ongoing for teaching staff.  . 

- Non, parce que ce soutien est utilisé  aussi par tous les autres enfants de la classe, 
Comme elle est nombreuse, il devient difficile de la suivre pour un seul enseignant et donc, 
l'enseignant de soutien résulte en une « collaboration » avec le professeur principal, en 
supprimant le temps destine aux enfants pour lesquels il serait plus nécessaire!! 

- Our child has made remarkable progress but due to our efforts at home. This is in no way 
recognised by his teacher or his support teacher. If he were encouraged at school, he would be 
progressing more. 

- After support lessons were not really considered effective we sought help outside school. Help 
and knowledge among teachers about dyslexia is very limited. There are simple things which 
can help, which could be implemented by all teachers and make a big difference. 

- A full-time assistant with specific skills to teach children with autism would be what my child 
needs. But there has been a certain increase in hours and effort form the school to 
accommodate more hours. We also put in supervision hours through our child's aid (privately 
paid by us) who supervises him at breaks, canteen, gym, swimming pool, school trips.  

 

Special arrangements and material  



 

 

Of the 22 parents indicating that their children benefit from special arrangements, nearly half of them (9) 
indicate that the special arrangements are implemented only in part or only by a part of the teachers. 

As for the material and facilities provided according to the needs (laptops, spellchecker, calculator, etc), in 
most cases both parents and school provide them, whereas in 20 cases it’s only the parents and an almost 
equal amount only the school (17). 

Some comments on this from parents: 

- Les demandes d'aménagement des professionnels ne sont pas toutes prises en compte. Les 
aménagements garantis dans la convention ne sont pas respectés systématiquement. Plusieurs 
mois (entre 3 et 5 minimum) sont nécessaires avant la mise en place des aménagements signés 
dans la convention. 

- Certains professeurs peuvent adapter sans règle mais à leur appréciation le nombre de question à 
supprimer s'ils ne peuvent donner du temps supplémentaire 

- slowness of response (computer given in April vs September) 
- lack of supervision of teachers to confirm implementation of adaptations - this should not take the 

form of parents commenting or complaining about tasks, successes and failures. 
- lack of follow through on some aspects of the learning Plan (e.g. Promised a laptop which has not 

materialized) 

Obtaining educational support 

The first request to provide educational support came in almost equal portions from the school (65) or from 
the parents (57), with a great majority of ISA supports being requested by the parents.  

The majority of support was put in place within 2 months from the first request (59), still in 40 cases parents 
had to wait between 2 and 6 months and 14 even more than 6 months. Of these 14 cases, 5 concern 
intensive support, which is more complex to put in place but also generally more urgent.  

We also asked if parents had ever refused support from the school, this was the case for 6 of them and they 
gave the following reasons: 

- À Bruxelles ils ont décidé qu'il n'en avait pas le droit. Point. Aucune discussion admise. Vraiment un 
bel exemple 

- Contradictory evaluation from the teacher doing the support class. Showing in the first two trimesters 
that there was an improvement and at the last evaluation that there was no improvement at all 

- We were first in moderate support, so in a group, and that did not fit the support teacher well as my 
son was disrupting her class as well 

- In primary after 2 years of support the support teacher was not giving satisfaction and in fact was 
making her missing normal lessons which lead to more problems. Her teacher in 5th primary said 
she was not needing any more support 

- extra support lessons given did not prove effective or give any results 
- en langue maternelle (L1) car le soutien en dehors de la classe exclut l'enfant de pouvoir suivre sa 

classe (même si à un niveau simplifié), l'exclut de pouvoir bénéficier de la force motrice du groupe, 
et le soutien avait un rythme insuffisant et ne permettait pas de faire valoir le potentiel de l'enfant. On 
est reconnaissant a la direction pour avoir transformé certaines heures de l'enseignant de soutien en 
soutien en classe 

Documentation: external report / ILP 

When asked if they had submitted an official diagnosis or external report to the school all parents whose 
children receive intensive support A rightly answered in the positive. When not submitted in one of the 
vehicular languages, all the reports had to be translated. Also many receiving moderate (11/32) and general 
(12/53) support have stated to have provided some external report to the school. 



 

 

Out of 19 parents who had submitted a new report, 11 submitted a simple update of the initial report, 
whereas 8 submitted a full report with re-testing. 5 of these were in secondary, 3 in primary, with one parent 
stating: « Des mises a jour ont été acceptées jusque-là mais tout d'un coup on exige de refaire les tests et 
cela a l'initiative des enseignants, qui se se permettent des commentaires orales du genre: on sait comment 
vous avez été acceptés a l'école(??); attention, l'enfant va perdre son statut et il va être évalué comme les 
autres, etc. On se sent menacé. » 

We further asked parents if they had received an ILP for their child. Out of 31 respondents indicating that 
they benefit of moderate support, only 10 said that they had received an ILP, with 2 respondents indicating 
that they received the ILP only in March (for support in place from October/November). One parent indicates 
that he/she has received the ILP only for a part of the support hours (only from some of the teachers), while 
another does not really understand what should be acquired at the end (objectives of the ILP). 

More worrying is the fact that only 13 out of 33 respondents benefitting of intensive support type A or B have 
indicated that they have received an individual learning plan for their child. Most of those who receive the ILP 
say that they understand it and its objectives, however there are also some critical comments: 

- the teacher made it quite clear that there would be no extra adjustments for our son that she did not 
support (like an extra white paper for his tests or answering orally when writing became a problem). 
She only accepted bigger squared paper for maths and later a smiley page so we could assess if 
she had not started bullying our son! 

- Mais c'est très peu clair et en anglais (child is in French section) 
- I believe I do (understand the ILP) but I find the assessment on the ILP at the year-end is not 

delivered promptly. 
- We understand the plan, but no regular follow up and assessment of the objectives. The best way to 

be informed is through informal meetings/consultations. 
- Yes, it is very well and professionally prepared by Ms Grace Vaitty, my child's wonderful support 

teacher. However L2 is missing from the ILP. 
- il est rédigé par l'enseignant de soutien, sous sa seule responsabilité et de cette façon n'impose 

aucun cadre contraignant ou de contrôle contrairement a un curriculum général de classe 
- il reprend des éléments que l'enfant connait déjà 
- le progrès de l'enfant était uniquement(!) défini et évalué par son progrès réalisé lors des cours de 

soutien (10*30 mins!) n'en tenant aucunement en compte de son progrès en classe 
- on impose apparemment en classe les mêmes exercices à l'enfant qu'elle reçoit en cours de soutien 

sans chercher à pouvoir se connecter au travail de la classe. Au lieu de rédiger un curriculum 
simplifié de la classe (au moins en L1 ou l'enfant dispose plus de potentiel) on impose - même en 
classe - un curriculum tout à fait différent de celui de la classe (méthode et manuels différents) 
tandis que pour l'enfant le travail en groupe signifie une force motrice énorme 

- Cette structure - il me semble - contredit au principe d'intégration et mène à court terme a un retard 
définitif par rapport au rythme de la classe. Aucun enfant en 10*30 mins ne peut suivre des études a 
rythme normal 

- dans notre classe l'avancement des 2 enfants bénéficiant du soutien intensif A était +/- le même en 
L1 et en maths ce qui met en question le caractère 'individuel' du PAI et du progrès 

- le PAI devrait être rédigé avec des objectifs raisonnables et à la fois dans un horizon de plusieurs 
années afin de pouvoir bénéficier du système "progression sans promotion", jusqu'au 5eme classe 
dans l'intérêt de l'enfant. Sans cette vision stratégique on finit par travailler beaucoup sans être 
efficace et l'enfant perd vite cette chance unique. 

Information about educational support 

Over half of the respondents (53%) declared that they found the information about educational support not 
easily available. Asked to explain, they stated that the information was not present or very difficult to find on 
the website, very few indicated the memorandum and essentially complain that the information they can find 
is too general and that often teachers themselves are not well informed of the possibilities: 



 

 

- Can’t find any info on school website. Not aware to what extend we are entitled to support and to 
what sort of type of support - x hours per week? 

- There's a section in the website and in the memorandum, and the school organises an information 
meeting every year on educational support. Still, parents have to actively look for the information and 
their main contact in the school, the teachers, are often ill-informed themselves. 

- d'une part les documents ne sont pas faciles a trouver sur le site central des écoles européennes (la 
question se pose s'il y en a plus que 3 notamment: offre de soutien éducatif - document procédural, 
politique en matiere de soutien éducatif, profil d'assistant de soutien ; d'autre part ces documents 
sont d'ordre général, ne précisent pas en détails pex. la coopération, les responsabilités, les devoirs 
des intervenants; finalement on ne sait ou ne connait pas si l'école elle-même dispose des 
règlements internes ou pas. 

The other half who responded that they did find all the necessary information, pointed to the website, the 
memorandum, the teachers and in some cases the support coordinators. In particular some noted an 
improvement from previous years, in that the school organises regular information meetings for parents 
on educational support: 

- since last year everything has changed in the Support policy of Luxembourg EU School, the school 
organises meetings in which they explain to parents the SEN offer, and SEN coordinators give infos 
which  can be also found  in the website 
 

There are also some very appreciative comments for our two support coordinators and for the availability of 
the school management. Some also referred as a source of information to the Apeeel2. 

 

Educational support staff 

Support coordinators 

More than half of the respondents have a positive opinion about the support coordinators and are of the 
opinion that they do fulfil their role of contact between the parents, the child and school staff to inform them 
of the child’s educational needs. Most of the others do not even know this figure of the support coordinator, 
as their sole point of contact is the teacher. Some comments on the support coordinators: 

- Had a meeting with her to discuss specific needs, and my opinion was extensively taken into 
account 

- La Coordinatrice est extrêmement attentive et compétente 
- Very positive experience 
- c'est une personne très ouverte et à l'écoute 
- Mme Henriksen has been very helpful in coordinating and communicating to the teaching staff on 

parents’ behalf. 
- Support coordinator showed big enthusiasm in finding the right means of support, was very proactive 

and supportive to us as parents. 
 

(Support) teachers/support assistants 
 
Most parents are satisfied with the teachers and assistants that give educational support to their children; 
they recognize their hard work and good will. However some have concerns regarding their qualifications, in 
particular for those working in intensive support. They also wish for regular class teacher to be better 
informed/trained on how they could differentiate teaching to respond the different learning styles and needs 
of their pupils. 
 
Some relevant comments: 

- General training about the education of special needs students should be ongoing for teaching 
staff 

- The support was not given by a specialist, but by a support teacher 
- Non-qualified professionals are allocated to take care of the support needs 



 

 

- We would wish for a professional support teacher qualified to deal with learning difficulties such 
as dyslexia 
 

Some parents also lament the fact that class teachers seem to request support to be able to cope with 
big classes, so not specifically for the needs of each child. This also is apparent as many parents 
indicate the assistants often support other children in the class. 

 

External therapy / tripartite agreement 

Of the x parents saying that their child needs extra therapy, only 14 actually have signed a tripartite 
agreement with the school. The remaining 20 had not signed it for different reasons. While some indicated 
that they preferred to do therapy out of school, others indicated that this was never proposed by the school 
or that they had never heard of this possibility. Others still give other reasons: 

- There is no speech and language therapy available for English, Danish or Czech in Luxembourg. 
- Some therapists are not willing to come to the school 
- Some types of therapies, like behavioural or sensory, are not possible under a tripartite agreement. 

 

Many parents do however indicate the need of external expertise within the school, not necessarily limited to 
occupational therapy, speech and language therapy or psychology: 

- Elements that might be outside schools current remit or capability may be needed? 
- Onsite special assistant for a once or twice a week sessions for difficulty mechanism coaching 
- I had to find a speech therapy outside, since his pronunciation of few characters are different 
- we need specific support which is coordinated with the "Kannerhelpdesk" or the therapy our child is 

in  
- It would be so useful to be able to use external expertise not only in paramedical fields like speech 

and language and occupational therapy, but also by experts in behavioural analysis and special 
educational needs or in specific learning disorders and disabilities. They could observe the child in 
his/her learning environment and advise the support team on adaptations and strategies to improve 
the child’s learning experience. 
 

Communication with the school about the child’s progress 
 
About 40% of parents declare that they are not regularly informed about the progress of their child. The 
remaining 60 % are happy about how they are kept up-to-date, however there does not seem to be a 
standardized form or regularity by which parents are informed of the progress their children make through 
educational support. Parents mention receiving updates at very different intervals: daily, weekly, monthly, 
every semester or once a year. This can be more informally with the teacher, support teacher/assistant, orally 
by email, or through a regular communication booklet with the (support) teacher/assistant. Others mention 
that they are informed only twice per year through the ILP or only during the support advisory group meeting. 
Or when they specifically request it. 
 
Other observations about communication with the school made by the parents: 
 

- The quarterly report is the only information about my child's activity I received. Even if the mark in 
one subject is bad, the teacher never contacted me before or after or suggests anything. It's all 
about the parents own initiative 

- SMS could be a very useful tool for communicating assignments in advance so support can be 
planned, but it is largely unused by the teachers 

Some concerns expressed by parents 

Although overall parents are very appreciative of the efforts the school and in particular some individual 
teachers and support teachers / assistant, they feel that in general the same people lack the training, 
knowledge or means to respond to specific needs of pupils, especially in intensive support: 



 

 

- SEN assistants and SEN teachers should be chosen in a different way, they should have a 
specialisation in support. During these 5 years my son encountered many wonderful teachers, both 
mainstream and of support. Among them unfortunately he also met one who was  convinced that 
"SEN children" should not stay in mainstream schools and did not believe in teaching to a child with 
DownSyndrome, another one was a mainstream teacher without experience with support, she was 
demotivated after one month of teaching to my son... Also mainstream teachers should attend a 
SEN training once a year, in order to be prepared to teach to students with different learning needs 

- Training of teachers! 
- Aim to hire qualified support staff as simple repetition will not all learning difficulties, e.g. dyslexia 
- Une meilleure formation du personnel. Une meilleure information pour le personnel quant aux 

besoins des élèves. Un suivi plus régulier du conseil consultatif. Des délais raisonnables entre les 
demandes d'aménagements et leur mise en place. 

- A real dedicated support for all children with Learning disabilities, which means a more appropriate 
educational method in order to encourage them and help them be promoted, instead of insisting to 
get the grades and even sometimes, make them repeat a year! The aim of the school should be to 
help them building their future and give them self condidence even if they seem "less" smart than the 
other kids! 

- En ce qui concerne les Dys avoir une vraie politique de soutien afin qu'ils développent leur potentiel. 
Car des outils efficaces existent qui donnent des résultats en l'espace de quelques mois. 

- All teachers need to understand and try to enable these children to learn in the best possible 
manner; some might need a brief course to understand the needs of these children and how to make 
them feel at ease. Sometimes, simply by allowing the child to photograph the notes or reply orally 
would help enormously!!! Sometimes, simply the way of communicating a bad result could make the 
difference - maybe asking the children what they think would help them study better... 

- Recruit qualified support staff. 
- More flexibility in the curriculum, more and better qualified human resources, alternative 

qualifications, cooperation with local education systems to share best practices/resources and build 
bridges 

- Clarifier et améliorer le cadre légale de l'Ecole Européenne par rapport a une politique d'inclusion 
- The first step should be awareness raising as I think that the European School should set an 

example for the inclusive education rather than being known for negative and declining attitude 
towards all who do not meet generally accepted criteria.  

- Once this has been achieved, the teachers should be able to receive all the training they need to be 
able to work with special needs children. 
 

Advantages and disadvantages of Educational support in the European School Lux2 

We asked the parents what were in their opinion advantages and disadvantages of educational support in 
the European School system as it is implemented in Luxembourg II, and what could be improved. Due to the 
high number of responses, we have decided to divide the answers in cycles (nursey/primary/secondary) and 
where necessary (Primary) in types of support.  

Nursery Advantages: 

- Benefit from being taught in smaller groups, unlike the overpopulated classrooms.  
- The transition between mother language and section language was made very easy, the child 

adapted quickly and the contact with children of his and other nationalities encouraged him  
- Quality of teachers. 
- Personalized support  
- Support during class  
- It is really good idea to scale up the children who are struggling with some issues. 
- The educational support is implemented during school day, the child has never thought that it 

is different of others.  
- Takes into account the individuality of child, very supportive and careful listing of child and 

parents. 
- My child is very well surrounded by caring people. He loves to learn. Loves to come to school. 



 

 

He feels no pressure whatsoever. He only feels that he is welcomed and stimulated to enjoy 
and give the best he can. Congratulation to you all, European School Mamer. We met 
wonderful people here. Thank you. I love the inclusion and participation of all children. Great 
job of the teachers and all staff 

- Given during main teaching hours. 
- good will and hard work of the teachers involved, the existence of an official policy parents 

can always refer to 
- Coordination avec l'enseignant principale 
- Vérification des choix éducatifs au sein du groupe conseil 
- Possibilité du "contrat tripartite" 

 

Nursery Disadvantages 

- it is used as a remedy for the overpopulated classrooms. Our teacher explicitly explained to 
us that she cannot devote to each kid particular time and attention due to the big number of 
kids. 

- lack of speech therapist in the school 
- Barely contact with support teacher except by the bias of class teacher.  
- Maybe.... slightly too many kids in one class. Would probably be better off with 16 kids in one 

class. But I fully understand that this is now the given possible size. 
- We weren't informed about the fact that our daughter got support and the reason why 
- I doubt that the support my kids are receiving in nursery for literacy and numeracy should be 

classified as moderate. They do not have any particular learning difficulties; they are just 
young pre-school boys. The lessons are in small groups and are more similar to ratrappage...I 
believe the support lessons are also used as an extra support for the class teachers who have 
to deal with very big classes of very young children. I understand that and I'm happy my kids 
get some extra attention in smaller groups so they learn better 

- Cadre légale peu centré sur un système éducatif inclusif 
- Une séparation trop rigide entre progression et promotion 
- We were amazed by the fact that our son was sent to support because he does not already 

know how to read and write while at Maternelle. We were told he needs to be ready for 1st 
class of primary! Ready for what? Isn't he supposed to learn and write then?  

 

Nursery Improvements 

- To provide support IN the classroom. The kid that is taken away from his classroom cannot 
integrate. We tried to learn what they are doing in his classroom when he is in support. We did not 
get a reply. Do they learn new things? Then our son cannot follow... Is it play time? Then our son 
is deprived of his playtime at the age of 5 years!!! 

- employing (even part time) a speech therapist  
- We have short report from external third parties every week which help us to continue the training 

at home. But we don't have any from the support assistant... we even have not been aware that 
this assistant has been replaced (when maternity leave). We don't have any clue about what is 
seen during this time.  

- For now, nothing else than not to stop it and to continuously provide financial support to 
continue learning support 

- Regular updates on activities. 
- A bit more communication  
- speech therapy would be really great 
- Things have improved greatly with Ms Cuzziol as support coordinator. However her workload 

is really heavy, so is that of Ms Henriksen. One person per cycle for such a big school is simply 
not enough. 

 
Primary ISA Advantages 
 

- the advantage is that it is fine-tuned to specific step-by-step support on specific difficulties 
- The only good thing was the occupational therapist coming during school hours and the 

psychologist helping me as a mother endure the torture of a teacher that did not like us. 
- çà permet que mon fils soit pris en charge au sein de l'école, que les profs de soutien 

travaillent en accord avec le professeur. Chacun de son côté travaille avec mon enfant et 



 

 

les informations passent très bien entre toutes ces personnes pour favoriser son  
- The advantages are that it is at the school and in the school hours and the support 

teacher have direct asses to all info about the child.développement. Chacun fait une partie 
du puzzle et il évolue très bien. 

- Very flexible and with four days quite good. 
- In general I feel the school is doing their best to support my child within the confines of the 

systems that they have.  There appears to be a plan in place and we have got email reports 
- in general an email report would be appreciated every month if possible giving assessment 

of the plan 
- It is tailored to individual children 
- la possibilité que les spécialistes viennent à l'Ecole 
- le soutien ne vient pas s'ajouter aux heures de cours et à la prise en charge 
- les enfants peuvent rester avec leurs camarades et ne doivent pas en sus des difficultés 

d'apprentissages être affecté par un redoublement ce qui entraîne la perte de leurs 
camarades de classe 

- The support is tailored according to the child's needs. 
- The communication is not limited to rigid frameworks, the staff is easy to approach and try 

to do their best with personal touch and a genuine good will  
- The good will of the teachers and assistants involved, the fact that there is a written 

policy in place to which parents can refer to, so it should not be arbitrary and at the 
discretion of the school 

- Le système "progression sans promotion" semble résoudre le problématique du progrès 
scolaire contre progrès social/biologique de l'enfant (même si on est 'pénalisé' par 
l'absence des notes, des classes terminées).  

- L'engagement du personnel éducatif (enseignante de soutien + assistant de soutien) et/ou 
du matériel est ou plutôt pourrait être très avantageux.  

- I am very appreciative of the fact that the school provides full time support for my child! The 
team of assistants is working very hard to help my son and make his stay at school as 
pleasant as possible. They are really dedicated and we developed very good cooperation. 
My son is very attached to them all and without them it would have been very difficult. 

Primary ISA Disadvantages 
 

- I think that in general there are too many pupils per class and this is of course a problem for 
aligning "slow" and "fast" learners. Probably if the classes were made up of a maximum of 20 
pupils it would be easier for them to follow. 

- The disadvantage of educ. support is that only those children who are in major difficulties can 
then benefit, and the other in the mid-range might then be in the situation of not being followed 
up, becoming in the next year the ones with learning difficulties. 

- The teacher was not trained and not open to have a different learning style kid in her class. 
Educational support was not strong enough to tell her what to do, this is very weak! Educational 
support should have more power over a teacher that does not treat a child to his needs. 

- Not fully qualified support staff for learning difficulties.  
- Our concerns are really more general about our child’s ability to reach the required level of 

French to be able to master all the subjects along with the other challenges he has.  We also 
worry about the school's ability to attract the right number and quality of English speaking 
teachers going forward particularly with Brexit.  The system's inability to recognise the need to 
pay market rates for teaching staff in Luxembourg is simply idiocy in our view. We 
understand this is a question for the management of the school. 

- It is very obvious when a child leaves the class room for support lessons and opens up the 
possibility of teasing from peers. 

- Il est essentiellement tributaire de l'ouverture de l'enseignant titulaire et de l'enseignant de 
soutien.   

- The professional background of support staff is not adequate.  
- The support program is implemented in a casual way. 
- Lack of resources (both teaching and management), big classes, unattractive salaries for 

well-qualified teachers, no specialisation of staff involved in support, class teachers 
unprepared to deal with different learning styles, lack of bridges with local systems, especially 
for the "smaller" language sections, either bac or nothing 

- L'attitude des intervenants détermine le succès ou l'échec du support. 
- PAI - pas de contraintes, pas d'objectifs, absence de vision stratégique- 
- Aucun contrôle externe. 



 

 

- Assistant de soutien engagé à temps plein peut être CONTREPRODUCTIF: déresponsabilise 
d'autres intervenants, on a plus tendance d'exclure les élèves concernés au lieu de les intégrer 
en classe, conflit d'intérêt: pour certaines raisons besoin de justifier sa présence au détriment 
de l'autonomie de l'enfant, cette même autonomie est menacée si on conditionne l'enfant qu'il 
soit toujours dans une situation à deux, en fin de compte la question se pose on paye 
l'assistant pour le bien-être de qui. 

- Contrairement aux autres élèves dont les parents peuvent s'informer quotidiennement des 
devoirs, des cahiers, du journal des élèves nous n'avons aucune idée de l'avancement de la 
classe et éventuellement de celui de notre enfant. De cette façon on a peu de chance de 
pouvoir aider plus à la maison.   

- Unfortunately, the assistants or support teachers do not always have the necessary 
knowledge how to best help in case of certain disabilities. 

- The main disadvantage was (and I am using the past tense deliberately) the extremely 
negative attitude by the leadership and some of the teachers. At several occasions I was 
humiliated and looked down to just because my child is disabled!! 

 
Primary ISA Improvements 
 

- Only to stress the importance that the school is enabled to source the right number and 
quality of teachers with the required educational and support skills and the right language 
background etc. 

- Il serait intéressant que l'Ecole et/ou l'APEEL informe les autres parents sur ce qui a pu 
fonctionner pour certains enfants, mettre les savoirs en commun, pour éviter à chaque famille 
et à l'Ecole de repartir à chaque fois de 0.   

- The school is able to provide a higher level of support when parents are very keen and insist. 
Therefore, the families are not guided by the school to satisfy the educational needs of their 
children. 

- My child has two assistants, both do much more than their role of SEN-assistant foresees; one is 
a trained speech and language therapist, the other is a special education teacher who also writes 
report and ILP. 

- For me, and I can't repeat it often enough, European School should give a serious thought to 
what real inclusion means and put more effort to all levels to make it a friendly environment for 
all as much as possible. 

- Making smaller class and having a full time scheme of lessons. Children are currently losing a 
lot of time in commuting from one room to another, this means that compared with national 
schools the effective hours of lessons can go down to less than 80% of the time. In national 
school children have leisure lessons in the afternoon and do also homework, reinforcing the 
concepts of the morning, very often with same teachers 

- Training of teachers! 
- Aim to hire qualified support staff as simple repetition will not all learning difficulties, e.g. 

dyslexia 
- More information/discussion about the support we could give our child at home.  I haven't yet 

had a face to face meeting with the support team to discuss the situation, I'm not sure if they 
have spoken to my wife but no formal meeting has yet been arranged that I'm aware of.   

- Better communication with parents / guardians. 
- En ce qui concerne les Dys avoir une vraie politique de soutien afin qu'ils développent leur 

potentiel. Car des outils efficaces existent qui donnent des résultats en l'espace de quelques 
mois.  

- Recruit qualified support staff. 
- More flexibility in the curriculum, more and better qualified human resources, alternative 

qualifications, cooperation with local education systems to share best practices/resources 
and build bridges. 

- Approche global d'une part:  
spécifier et standardiser les devoirs, les responsabilités, la communication, la coopération des 
intervenants par types de soutien (par règlements internes à l'école?); 
soutien intensif A - donner une définition en écrit à la coopération entre l'enseignante de 
classe, l'enseignante de soutien, l'assistante en classe (pex. afin d'éviter de pouvoir dire qu'ils 
se concertent dans leur temps libre - personne ne l'exige); 
contrôle ou supervision du PAI; 
Approche individuel d'autre part:   
p.ex en cas de soutien intensif A (structure chère) considérer plus les parents comme des 
intervenants 'utiles' d'autant plus qu'ils ont la meilleure connaissance du sujet (donc de l'enfant) 



 

 

et sont très intéressés à avoir du progrès et de la progression vu qu'ils investissent eux aussi 
(dans tous les sens); 

- communiquer systématiquement l'avancement de la classe et celui de l'enfant dans le 
programme scolaire - en absence de manuels, cahiers, journal de l'enfant on n'en a aucune –
idée 

- The first step should be awareness raising as I think that the European School should set an 
example for the inclusive education rather than being known for negative and declining attitude 
towards all who do not meet generally accepted criteria.  

- Once this has been achieved, the teachers should be able to receive all the training they need 
to be able to work with special needs children. 

- Cooperation with parents is extremely important too 
  

 
Primary General / Moderate Advantages 

- individual support is great 
- I can't think of any, mainly because I don't know how it works. In my national state system my 

child would get far more support. However I am grateful that there is support. 
- Fairness, integration and respect of diversity are European values one expects from the EU 

school. The advantage, I believe, is that no pupil is left behind and hidden or less polished 
potential is not wasted or ignored. The school should not be a one-size-fits-all institution. 

- We feel listened to and, after all, the children don't wait for years before things happen.  
- It is a must there because of the great mobility, especially for to-be SWALS children arriving in 

the school in late primary. The school was well prepared to tackle the problem and my daughter 
is doing well in the EN section of secondary. 

- Same entity. Avoid going out elsewhere.  
- Ils connaissent très bien les enfants et font un bon suivi de ses besoins 
- The help takes place at the school. 
- Professional support raising my child's knowledge to sufficient level to be able to follow the 

classes. 
- The offer of support inside the school premises. 
- The problem is taken care of by qualified persons (the teacher and the support assistant) and 

the dialogue is well-functioning. 
- As far as I am aware, the support teacher to student ration is good. Not more than 5 kids at 

a time if I am not mistaken. 
- It offers the chance, that the class teacher may give direct experience to support teacher and 

receive feedback from support. Transfer is effective and flexible, maybe some hours can be 
attached to the normal schedule, so that the child does not miss too many regular hours. If that 
would work. 

- que cela se passe pendant les heures de classe 
- Une fois engagé, un suivi est fait pour l'enfant 
- L'enfant devrait  acquérir plus confiance en soi même!! 
- The main advantage is that it exists. 
- This is much appreciated specially in a class where there is 1 teacher to 28 children and not 

enough personal attention can be given when children do not understand something. 
- Our classroom teachers for L1 - EN are EXCELLENT and very supportive and he also enjoyed 

and benefits from his learning support sessions (group & 1-2-1) 
- once there it is running smoothly 
-  

Primary General / Moderate Disadvantages 
 

- can be delays in getting teacher 
- no communication with parents 
- groups are too large 
- not sure there is an individual assessment of the child's needs 
- Not inclusive enough. Families should be more involved. Feedback more regular. 
- Too little knowledge about dyscalculia.  
- Follow up reporting, not enough.  
- No communication with parents on progress or lack of progress and what parents can do at 

home. 
- Lack of direct communication. I haven't even met the support teacher. 



 

 

- The introduction of the educational support only on case by case basis has the disadvantage 
that the support is unnecessarily delayed, especially for cases where was clear from the 
beginning that the support is necessary. The example is the SWALS kids where is clear from 
the moment of registration that they don't have the section's language as mother tongue. A 
quick language test will show immediately the necessity of support. This used to be done this 
way years ago and was working very well - my son followed the old system and was able to 
recuperate very quickly the gap with the native speaking colleagues - in less than one year the 
support was not necessary anymore. With the new system, the support is coming later and due 
to this delay, the kids are missing the start so is more difficult to reach the level required. 

- It is a slow process and it is not always easy to follow what is being done in the classroom, i.e. 
what the specific tasks to do at home are.  

- No contact by the support staff of what is being done other than a midterm report. Do not know 
how the coordination is between class room teacher and support teachers. 

- There might be too few capacities. There is no coordination between support and parents - 
directly, and no contact between Kannerhelpdesk or therapy and support team. Within tests 
and homework there is no separate treatment for our child. At least the amount and degree of 
homework should be adjusted to the needs of the child and the special requirements of therapy 

- pendant que notre enfant part en classe de soutient, les autres elèves continuent de travailler 
et notre enfants est puni par des devoirs en plus à la maison car il doit ratrapper le travail qui 
se fait en parallèle en classe normale. 

- Il est difficile de comprendre ce qui existe, comment y accéder, qui y a droit... 
- Lack of communication 
- School proclaims one thing, is very badly organised, teacher and support teacher are not 

coordinated, and child is not in the focus at all. 
- I feel that the communication between the school, the teacher, the learning support teacher 

and the parents is very very poor. A better communication would ultimately benefit the child as 
the parents would know how they can help at home, at what level the child is and whether he 
needs additional support. 

- Sometimes a bit slow to be implemented. The challenge of communication between teacher 
(lack of understanding/ awareness from L2 teachers) & lack of follow through on some 
aspects of the learning Plan (e.g. Promised a laptop which has not materialized) 

- le support en tchèque ne couvre pas tous les problèmes, p.ex. la logopédie constitue un souci 
important chez de nombreux enfants, l´école n´a jamais vraiment réagi au besoin transmis via 
les profs, pareil pour le ministère de l´éducation - ils nous ont envoyé un logopède il y a ca.5 
ans mais pour une seule journée et pour tous les enfants 

- Testing of dyslexia, working memory and so on is very slow. 
- not transparent - not interactive and not directed with the parents 

 
Primary General / Moderate Improvements  
 

- smaller groups, knowing kids better and regular communication with parents including how 
we can help 

- Regular written feedback. Training for the parents to enhance consistency of home-school 
study. More contact support professionals/school 

- More resources. More experts. Less waiting time. More communication. 
- More follow up and feedback to parents.  
- Remember that some parents are very busy and not always easy to contact and get back some 

feedback.  
- More speech therapists linked and directly attached to the school so that sessions can be 

given during the day at the school for e.g. 30 min per week. Therapist available in at least EN, 
FR and DE - mother tongue speaking. 

- Better communication. More information about the child's needs and development; and advices 
for work at home, if needed. 

- The communication. We learned by accident that some of the SWALS kids included in the 
class are following additional courses and we were not informed individually that they are 
included or not in a special programme. The support teacher was never presented to us, nor by 
emails neither participating to the parents' meetings. Only this year, first time after several 
years of support we received one message from the support teacher related to the progresses 
made by the kid. 
- "Ratrappage" courses on regular basis for SWALS kids 

- It would be easier if we knew exactly what to do at home - and when (we often do, but then 



 

 

suddenly during a certain period we don't know). A more precise rhythm/schedule would be 
welcomed. It would also be great if there were always extra homework for weekends and 
maybe also holidays. Just a bit. 

-  avoir plus de transparence des exercices fait en classe de soutien nous ne savons pas ce 
qu'il fait. 

- Recevoir un feedback du prof de soutien, ou simplement savoir ce que font les élèves. 
- Je crois que dans certaines sections les classes sont trop nombreuses et, par conséquent 

les enseignants ne peuvent pas faire le mieux dans leur travail. Avec des classes qui ont un 
numéro d'enfants plus bas aussi les enfants avec des problèmes de concentration pourraient 
être aidés par le professeur principal sans besoin d'aucun soutien. 

- Put the child and their individual needs and levels first. 
- Much more frequent communication and an action plan where the parents can participate. 
- Direct communication with the support teacher. 
- Better communication between Learning support and ALL teachers supporting a pupil. More 

regular updates (monthly) with practical suggestions about what parents can do to support 
- More specialist coaching of the teaching staff. More knowledge about learning styles and 

how the body and mind work together.  
- Better communication with the parents. 
- Transparency and information 

- Educational support is CRUCIAL. The children start in a specific section and cannot just move to 
another school. We're expats and the whole family's future is at stake.   

- The analysis of the necessary support takes time and at some kids ages, few months of delay 
could have an important impact (there are particular important years for kids when the capacity to 
assimilate new information is maximum and should not be lost). In our case, processing of the file 
for the tripartite contract took several months. If we were waiting for this to be finalised before 
starting to help our kid she would have lost the start and would have been more difficult for her to 
recuperate. 

 
Secondary Advantages  
 

- it is included in the time table, there are no extra ways, the child receives it in School. 
Support teachers could talk right away with class teachers to find out the specific need - but I 
don't know if this is done. 

- Les enseignants connaissent déjà parfaitement le système éducatif de l'école e aussi l'enfant. 
- Work in small groups 
- Great routine, good understanding of recurrent situations (frequent new arrivals) 
- The extra classes for gifted children help them explore their potential to the full. I find it very 

attentive on the part of the school. 
- Enseignement personnalisé. Très bonne relation élève-enseignantes 
- Support teachers collaborate with the children's teacher and able to identify which issues meet 

the kids. 
- SEN teachers and assistants are present, well trained and flexible. My son is really happy 

to have them with him, they are also experienced Sen teachers and assistants, they know how 
to help him with discretion, letting him live the life of the school in autonomy 

- Helps my child survive in the normal curriculum, maintaining his level of confidence and self 
esteem 

- Tailor made solutions 
- une aide personnalisée avec des professeurs compétents 
- The educational support group are open-minded to suggested approaches from parents and 

have organised great discussions around the student's learning disabilities. From this 
interaction to the schools governing board and teaching community the coordination is handled 
very well and alleviates the pressure off the parents. 

- Support is still evolving and through discussion it hopefully will mature more, and lead to 
implementation of next steps in assisting students of learning difficulties. 

- The support is taught by current subject teachers during regular school hours on school 
campus. 

- it is really helpful when there are topics not understood or to be revised. 
- They focus on the student’s weaknesses 
- My son benefited for intensive support as "ratrappage" when this was considered general 

support for SWALS kids. It was working very well - my son followed this old system and was 
able to recuperate very quickly the gap with the native speaking colleagues - in less than one 



 

 

year the support was not necessary anymore. He came with 0 vocabulary so he started from 0 
level.  

- Being organized inside regular school hours. 
- Le tiers-temps supplémentaire lorsqu'il est respecté, une heure de soutien en tête-à-tête 

hebdomadaire. 
- to get support during school time 
- Quand tous les professeurs travaillent ensemble à aider l’enfant c’est leur plus grande force, 

cela permet de combler les lacunes assez vite 
- For most nationalities there are no other options than the European school and as such it is 

a great advantage to receive the support provided by the school.  
- The additional lessons (one to one) are good for building self-confidence and learning in a 

better way. 
- The dedicated support teachers show real interest and have help a lot in making progress. 
- I just have the experience of a few specific supports and it's good  for the pupils to be able to 

address some questions in smaller groups and receive some explanations from another 
teacher with a different way of explaining 

- Small group support helps boost self-esteem, which is very important. 
- onsite tutoring 
- computer loaned to our student by school April 2017 
- Soutien  qui a permis  de nombreux  progrès  et une  meilleure  gestion  des problèmes  

rencontrés  
- L2 support was very efficient, after one year my child caught up with the rest of the class and 

support was not needed the year after (in S1). L2 teacher in S1 did not know my child had only 
done one year of L2, and was quite surprised with his level when I met him at the parents-
teacher meeting. However he was quite happy to learn it because it explained why my child did 
not participate much. 

- Main advantage is that it was a small group, only 8 pupils. Timing for support well integrated 
with school hours. Teaching in a quite attractive way with cross words, games... 

- The school has finally only in the last few years recognised the need for educational support 
which means that some children who might have had to leave the school can now finish their 
school in the ES but I think there is a lot more that can be done to improve things.  

- specific to one child 
- Individualised support, regular contact with teachers. 
- The class teachers recognised the learning problem and created an appropriate environment 

in the class so that the child never lost his enthusiasm in going to school 
 
Secondary Disadvantages  
 

- Not enough support and children are 'punished' by having to lose a free afternoon to stay in 
school instead of the support being organized over lunch or during free periods. Very unfair and 
frustrating on child. 

- Support is often given in Groups with very different Levels of knowledge within the Group, so 
this might quickly become very demotivating for the child as no Progress can be achieved. 

- Time schedule: the support should be organised in the way that the children don't lose the 
whole afternoon for 45 minutes of support. 

- No feedback about progress 
- Duration: the parents should be informed about duration if the child is really making progress 

or if the child is not making progress 
- The schedules are not flexible 
- The European School lacks a culture of inclusion, as many of the Countries from where the 

teachers (and the Directors) come, so the main disadvantages are that for the school 
educational support means "rattrapage", means having a child outside the class with a teacher 
who "helps" her to keep her pace with the rest of the class. In Luxembourg II we have finally 
had a great change since last year, the SEN coordinators of Primary and Secondary are doing 
a great job to give students a "real" support, "in the class", so that students can benefit of the 
school at its best. 

- Wish there could be more guidance to home support and extra-curricular support 
programs - as well as a way to link home support with the specific material being covered in 
each class.   

- Latency on action due to the amount of debate of correct path to follow and internal agendas. 
- High emphasis on languages compounding issue of learning difficulties with children of 

language learning difficulties. 



 

 

- Educational support is not a specific service provided to certain individuals who do not fit 
general criteria. It is understanding that different pupils have different ways of learning and 
need to be supported in different ways. Educational support is not about making sure that all 
pupils reach a minimum level of attainment, it is about allowing pupils to fulfil their 
potential.  

- Les demandes d'aménagement des professionnels ne sont pas toutes prises en compte. 
Le personnel de soutien n'est pas forcément qualifié. Les aménagements garantis dans la 
convention ne sont pas respectés systématiquement. 

- Plusieurs mois (entre 3 et 5 minimum) sont nécessaires avant la mise en place des 
aménagements signés dans la convention. 

- That we for many years had to spend a lot of time on communication directly with the teachers 
to make sure they understood our child’s situation. Furthermore we were surprised by how 
different nationalities (among the teachers) look at dyslexia and the tools you use to 
work with this disability. Some teachers indicated that it was to cheat to use a computer and 
we had to bring the computer and spend time introducing the different programs designed to 
help dyslexic children. This was a surprise to us how some teachers had NO knowledge about 
dyslexia. However, it should be mentioned that we ended having a really good relationship to 
all teachers, some just was a lot of work to get there…. 

- Certains professeurs peuvent adapter sans règle mais à leur appréciation le nombre de 
question à supprimer s'ils ne peuvent donner du temps supplémentaire  

- Only a few teachers get really involved and understand the situation and are trying to help. 
- The main target remains the grades at the end of the semesters, like for any other "normal" kid, 

which is not logical since it is much more difficult for a kid with Learning disabilities and 
concentration issues to get a grade above basis. 

- Support should not be given by the same class teacher to offer the possibility for the pupils 
to benefit from a different way of teaching. Sometimes half of the class is in the support class 
which should be questioned. Too many pupils in the support. Topics addressed in the support 
look too easy as compared to the topics in the class. 

- Only feedback to parents at the end of the support. 
- teachers have no time to give support hours 
- not specific enough -  a deeper, more specific grammar study (in Italian) and more dictation are 

necessary for dyslexic children. 
- slowness of response (computer given in April vs September) 
- lack of supervision of teachers to confirm implementation of adaptations - this should not 

take the form of parents commenting or complaining about tasks, successes and failures... 
- lack of use of SMS to post homework assignments in advance to coordinate home/classroom 

aide 
- rigidity of grading system for special needs students 
- insufficient knowledge of needs and adaptations for special education students by teachers 

and staff 
- lack of appropriate resources (e.g. support teacher in Primary needed to fulfil regular school 

lessons because of missing teachers >> this cannot be) 
- Lack of information at the beginning, slow start. No feedback on progress. No meeting at end 

of year to discuss if support would be needed the year after. No much advice when I asked for 
what I could do during the summer break to keep the training. I found things on my own. 

- Lack of understanding by the normal teaching staff of the most basic learning disorders such 
as dyslexia. Children are often completely misunderstood and thought just to not care or pay 
attention when these are simply some of the symptoms of dyslexia. There is an educational 
support system in place but I feel sometimes that it is just a machine following procedure 
without really looking at the child as a person and seeing if the support in place is getting any 
positive results. After a year of support with the school there were no real positive results but 
after 3 months of coaching outside school the results are very visible and major progress has 
been made. 

- no follow up if the parents do not ask 
- sometimes support was too easy for my child and not adapted to his own difficulties (grammar 

in German) 
- Sometimes no coordination between teachers or teachers have not taken the time or have too 

many pupils to read medical reports, therefore do not understand the type of difficulties 
encountered by the child. 

- In case of my son (dyslexia). Very heavy procedures to comply to (with limited validity of 2 yrs, 
as if diagnoses can change very quickly...) in order to get the special arrangements support 
validated. Not only specialists’ opinion asked but these must also be accompanied by copies of 



 

 

the tests and results.  
- One has the feeling that he/she is the first experimenting a specific kind of problem.  
- The school does not offer enough information about appropriate therapy/specialists.  
- Once the support agreement is signed there is not a real contact between the support teacher 

and the parents in following the objectives.  
 
 
Secondary Improvements  

- Individualisation of lessons to really meet the Need of the child. 
- Il faudrait surtout que certains responsables, à Bruxelles en particulier, s'informent mieux 

sur les différents handicaps. La dyslexie "existe" et la dyscalculie, non ? Ce n'est pas 
sérieux. Surtout que les enfants peuvent avoir des très sérieux problèmes durant toute leur vie. 

- To propose specific support in language courses when kids come from other education school 
of the European Schools 

- SEN assistants and SEN teachers should be chosen in a different way, they should have 
a specialisation in support. During these 5 years my son encountered many wonderful 
teachers, both mainstream and of support. Among them unfortunately he also met one who 
was  convinced that "SEN children" should not stay in mainstream schools and did not believe 
in teaching to a child with DownSyndrome, another one was a mainstream teacher without 
experience with support, she was demotivated after one month of teaching to my son... Also 
mainstream teachers should attend a SEN training once a year, in order to be prepared to 
teach to students with different learning needs 

- Wish we could follow the specific material being covered so we could reinforce the class 
learning with at-home review and revision.   

- renseigner davantage les professeurs sur les troubles des apprentissages par le biais 
d'une formation sur les "dys" car à chaque début d'année nous devons informer tous les 
professeurs par nous-même des aménagements et des difficultés que connait notre fils, et 
améliorer la communication entre professeurs. 

- Special dispensation or cut of 3rd language for students with learning difficulties in 
languages. 

- A specialized math program for dyscalculia students. 
- Standing/sitting lessons for learning difficulty classes where there is a mix of body postures 

during the lesson.  
- Option for International BAC as well as European BAC. 
- There needs to be a cultural change at all levels. 
- In my opinion the best solution is to have the two options available. The school should organise 

on regular basis "ratrapage" classes for SWALS kids and the individual support to be provided 
additionally for necessary special cases.  

- Similarly as SWALS cases, for transition to secondary to the courses in L2, preparatory 
intensive sessions can be organised in the year preceding the transition.  

- A better check of the school on the teachers. Maybe just a mail to inform about the things is 
not enough. Maybe a feedback from them or from the parents could help. 

- We cannot rely on the student's eagerness for the feedback, so the support teacher's advices 
should be mandatory. 

- Une meilleure formation du personnel. Une meilleure information pour le personnel 
quant aux besoins des élèves. Un suivi plus régulier du conseil consultatif. Des délais 
raisonnables entre les demandes d'aménagements et leur mise en place.  

- Information about the general knowledge about dyslexia and the computer programs used 
for support. We did that ourselves as part of a Pedagogic Day some years ago – and 4-5 
teachers came…. 

- Une meilleure discussion pour que les enfants sachent s'ils auront du temps en plus ou des 
questions en moins 

- The teachers have to suggest educational support for a child. They are in the first row, they 
have to take initiative and they have to contact the parents. If they are not interested in doing 
so, the educational support is just a farce. The support teachers should fill out reports about the 
progress monthly and pass them to the parents.  

- Les professeurs de soutien devraient être compétents et ne pas travailler aux Ecoles 
européennes parce qu'ils sont les maris ou les femmes des professeurs ou parce qu'ils 
connaissent quelqu'un à la direction! 

- A real dedicated support for all children with Learning disabilities, which means a more 
appropriate educational method in order to encourage them and help them be promoted, 
instead of insisting to get the grades and even sometimes, make them repeat a year! The aim 



 

 

of the school should be to help them building their future and give them self-confidence even if 
they seem "less" smart than the other kids! 

- More communication with parents. More discussion with the pupils on their specific needs. 
- Support given by different teachers than the subject ones. 
- more staff available 
- All teachers need to understand and try to enable these children to learn in the best possible 

manner; some might need a brief course to understand the needs of these children and how 
to make them feel at ease. Sometimes, simply by allowing the child to photograph the notes or 
reply orally would help enormous!!! Sometimes, simply the way of communicating a bad result 
could make the difference - maybe asking the children what they think would help them study 
better... 

- Ongoing training of teaching staff about needs and adaptations for special needs students 
- The discourse of the special education coordinator needs to be more supportive to parents and 

special needs students:  it is very stressful to hear at the first meeting addressing our 
daughter's needs and the school's possible role addressing these needs that this is a school for 
high-performing students and there are many rules/regulations/exams which might not make it 
the best environment for slower/different learners.  This school is our public school, our 
daughter belongs there, with her age-group peers (no repeating grades), and she needs to feel 
successful and supported at all times. 

- Budget-improvements: I do not know about the application periods, criteria for getting enough 
budget to employ support teachers 
Topics: 
- in my opinion, there should be emphasis on 4 categories, support in the area of: 
- mathematical deficiencies 
- language-bridge problems (for non bi-lingual children) 
- learning deficiencies (children who need a special support when it comes to their ability to 
learn things) 
- gifted children (our other son is a gifted child. He is happy in his class, no doubt. But, he 
would easily be able to participate in additional courses and not perceive them as a burden, 
because he could cope with that extra time) 

- I would have appreciated to meet the support teacher at the beginning, in the middle and end of 
year, as an official meeting, instead of meeting her by chance at the school fete. 

- Much more help by ALL teachers to facilitate the work of those children who need it for 
example to give dyslexic children access to tools which could help them. The SMS system 
should be used much more as a means of communication between teachers – students and 
parents. Why isn’t more help available online for those who need it in this age of computer 
technology – for those children for whom the rhythm in class is really hard to follow it would be 
really useful for students to have access to teaching supports online to be able to go over 
things at home which they might have missed. 

- More reporting on progresses or problems via mail or SMS system. 
- hire specialists, creating contacts between parents experimenting the same kind of problem 

 
Conclusions 

If you have taken the time to read all the comments from parents, you will have understood that in general 
parents are appreciative and thankful for the support their children are offered in the European School. They 
are particularly happy with the fact that support is part of the school day and is offered within the school 
schedule, sometimes in smaller groups. In some cases parents have found a good team, which is qualified 
and responsive and gives regular feedback on the progress of the child. 

However, many parents still lament the lack of information, transparency and communication by the teaching 
staff and the school in general. This is apparent also by the very low number of parents declaring that their 
child (in moderate or intensive support) has received an ILP. Another recurring reason for dissatisfaction is 
the fact that educational support staff in the school is seen as not specifically qualified or trained in 
educational support, in particular in giving support to the pupils with the most common learning disorders like 
the “Dys”. They also lament a lack of awareness from the class/subject teachers and a lack of control from 
the school management on the implementation by the teachers of what has been agreed in the convention. 

Parents would like more resources, specialised staff, smaller classes, more flexibility in the curriculum (no 
one size fits all), better communication, feedback and follow-up, ultimately a real team cooperation between 



 

 

school and families where the child’s interest is at the centre. For many families in Luxembourg, there is no 
alternative to the European school and as one parent says eloquently, “the whole family’s future is at stake”. 

 

Gabriella Bomba 
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